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Abstract
The Pygmalion Effect is defined as the superior’s expectations of his or her subordinates’ abilities become manifest in reality as the subordinates’ actual perceived and performed abilities.  When applied to education, this effect has great implications towards the effectiveness of current teaching methods and practices.  It is imperative that teachers and professors are aware just how much an effect their expectations about students can have on the students’ abilities, particularly when expectations are positive.  If an educator expects that a student will perform well, the student will more than likely perform to that expectation.  Implementation of a new pedagogy should be immediate to put the scientifically researched Pygmalion Effect into use in every classroom.
Pygmalion Pedagogy:

Reevaluating Educators’ Expectations of Students
Classical Greek mythology tells of a story about a statue of a woman brought to life merely by the wishes of her sculptor.  The tenth book of Ovid’s Metamorphoses describes the story of Pygmalion, a sculptor in Cyprus who had grown upset or annoyed with the company of the women in his society.  He decided to conceive of the ideal woman, and carve her statue out of ivory.  After his sculpture was complete, Pygmalion fell in love with his creation.  He started to bring the statue presents like one would a real lover.  Fervently, Pygmalion prayed that his ideal woman would become real.  In response to his prayers, the Goddess of Love, Aphrodite (Venus) brought the sculpture to life.  Pygmalion named the creation Galatea, married her, and subsequently, they lived happily ever after.
The concept of the transformation of a creation or of a person by the expectations of another has been widely accepted and popularized throughout history.  The Pygmalion concept can be seen even in the famous story Frankenstein by Mary Shelley (1818).  One way of interpreting the creature’s learned aggression was through the Pygmalion concept.  People expected the creature to be hostile and evil, and so he became hostile and evil.  However, the Pygmalion concept of expectations determining behavior didn’t enter the realm of education until the early 20th century.
In 1913, George Bernard Shaw created a modernized version of the ancient Greek story in a play by the same name.  Shaw’s Pygmalion is the story of a peasant flower-girl becoming a lady.  The opening act we find Eliza Doolittle selling her flowers on a rainy street where people are waiting for cabs.  While she is selling her flowers, one of the men, Colonel Pickering informs her that another man has been watching and writing down everything she has been saying.  Eliza immediately goes and confronts the writer, defending herself, saying that she is selling nothing but her flowers, and thus doing nothing illegal.
Somewhat startled, the writer explains himself to be Henry Higgins.  Higgins by trade is a phonetician and professional language tutor.  The reason he is taking notes is to record her accent.  He astounds them by demonstrating that he, just by hearing their accents, can determine where in England any man was born.  Colonel Pickering introduces himself as a phonetician as well, and the two agree to have dinner and discuss their similar profession.
Later the next day, Eliza arrives at Higgins house, and announces she wants to take English lessons in order to open her own flower shop.  Pickering bets Higgins that he can’t transform the ill-mannered, simple flower girl into an educated, appropriate, convincing duchess in a set number of months.  Higgins, intrigued, takes the bet and convinces Eliza to agree as well. Then end result is an amazing transformation of Eliza into a proper, if not a little uncouth lady of society.  This “rags to riches” Pygmalion story has continued to be modernized and made popular in other forms of entertainment like the movie She’s All That (1999).
The concept that expectations shape reality is not only a culturally popular myth, but a scientifically tested and analyzed reality.  Social psychology, in the aftermath of the Second World War, was primarily focused on the effect an authority figure had on the common man.  Famous studies like Milgrim’s Obedience to Authority in the mid-1960’s dealt remarkably with the negative influence that authority can have on an individual, creating an amoral “Agentic state” to follow orders regardless to what they were.  However, at the same time in the mid-1960’s, Rosenthal, Fode, and Jacobson took the Pygmalion concept of improving another through expectations, and created their own theory.

In 1965 Rosenthal and Jacobson began conducting experiments in public elementary schools.  Their manipulation was to tell teachers that certain children were expected to be “bloomers” or “growth-spurters.”  The expectations were said to be based off the Harvard Test of Inflected Acquisition.  This test, in reality, was completely bogus and nonexistent; however, it served as a strong manipulation effect on their teacher participants.  The student participants that the teachers were given high expectations of were, in fact, chosen at random.  The experiment’s goal was to determine the degree of the effect, if any, to which changes in teacher expectations produced changes in student achievement (Rosenthal & Jacobson, 1968).  The results of this experiment supported the hypothesis that there was an effect.  There was a strong positive correlation between teacher positive expectations and student achievement, compared to control groups where no expectations were given, and regardless of the student’s previous academic achievement.
The original basis for this experiment was done by Rosenthal and Fode (1963).  They demonstrated that subjects in a laboratory investigation would tend to behave as the experimenter expected them to.  Follow-up studies by Rosenthal and colleagues included studying the Pygmalion Effect in managerial environments, where the supervisor’s expectations of his or her subordinates’ abilities became manifest in reality as the subordinates’ actual perceived and performed abilities.
In 1975, Zanna, Sheras, and Cooper performed an experiment testing the interaction between teacher and student expectations.  The analysis of their experiment showed that subject matter was not interactive with any effects of the manipulation of expectancy.  So regardless of the class material the Pygmalion Effect remains the same.  The teacher expectancy of student achievement was shown to be strongly replicable from Rosenthal’s original study (Zanna et al., 1975).  Subsequent studies showed the same results, taking into consideration other variables, such as gender, subject matter of the class, age, and student expectations.
Discussions suggest that the reason for this improvement based on the expectations of others can be due to multiple reasons.  One managerial study suggests that the supervisor’s high expectations of an individual may influence the supervisor’s attitude towards the individual.  Those with positive expectations will have a positive attitude towards their subordinate.  This, in turn, has an affect on the subordinate’s own self-expectancy.  The internalized expectation them of the individual becomes the driving force to improve their performance (Daido & Itoh, 2005).  Others argue that an authority having positive expectations of an individual will motivate the individual to do better or try harder, because of a desire to please and meet expectations.  This motive to please is strongest when there is a respectful, trusting, and even affectionate relationship between the authority and the individual.  Regardless of the reasons, the Pygmalion Effect has shown to be extremely reliable through numerous experiments and correlational studies.
The Pygmalion method of self-fulfilling prophecy is directly defined through the superior and subordinate relationship.  This relationship can be expressed most clearly in the teacher-student relationship.  Not only is this relationship a clear expression of superior and subordinate, but it is also one of the most important relationships as it is the societal equivalent of a new set of relatives.  Every educator has the potential to be as influential as a family member in a student’s life.  Educators have the distinct and crucial role of shaping a developing mind and member of society.  This goes for not only early education, but high education as well.

The critique of current classroom environments and teaching styles begins with the mental attitude in the classroom.  If the person in charge has a negative attitude towards the class or the students, that attitude will likely be the attitude of all in the room.  Student expectations of the educator and of the education also play an important role in the main effect and interaction of teacher-student expectations.  If student expectations are low, then it is likely that performance will be as well (Jamieson et al., 1987).
The one in charge will set that pace.  If the attitude of the teacher is negative, the experience will be negative.  This is another type of self-fulfilling prophecy.  A person’s self-expectations affect their own performance and experience (Kierein & Gold, 2000).  This is called the Galatea Effect.  The Galatea Effect is the opposite side of the Pygmalion myth, where the expectations are based off the individual themselves, rather than a perceived authority.  This works not only for the student – depending on their expectation of their own performance, their achievement and abilities will tend towards their expectations – but also for the experience of an educator.  If the educator’s expectations of the experience are positive, so it will be.
Consider the number of individuals in a given profession that don’t actually enjoy or take pleasure in their careers.  If the attitude is focused merely on the paycheck at the end, there will be little concern for the details in between.  From personal experience, I’m sure that everyone has had at least one teacher in their educational endeavors that really did not wish to be teaching.  It’s appalling to hear from teachers, even in a joking manner, in educational institutes complain about the student body, or express their dislike for an entire age group.
If teachers hate teaching, they are not meant to teach.  Regardless of an individual’s skill in their field of study if they strongly do not wish to teach and their attitude in classroom settings expresses so, then they shouldn’t be in that position of power.  Educators, whether they believe it or not, can have such an effect on another’s life, there isn’t room for being here only for a paycheck, or because it’s the easy answer finding a career.
To continue with the use of the Pygmalion Effect in the classroom, we must pause to consider the words of Catherine Ponder: “The word ‘educate’ truly means to ‘draw out’ that which innately exists within” (1978 referenced in Lobuts & Pennewill, 1984).  If an educator were to perceive her students in a positive regard, believing them to be able to succeed, they will indeed succeed, according to the Pygmalion Effect.  Lobuts and Pennewill (1984) suggest the overall understanding of an educator’s job is not to graft knowledge onto others, but to guide and direct students into the knowledge of which they already have the capacity to grasp.  An educator must “recognize potential within every student and [have] the motivation to accept responsibility for cultivating that potential” (Lobuts & Pennewill, 1984).
One criticism that may arise from the concept of the Pygmalion Effect is that how can one expect something of someone that they don’t even know?  Part of a study conducted by Madon et al. (2001) concluded that the influence of a person’s expectations on another’s perceptions and performance may actually decline the more information, specific to the expectations, is known.  This may be perhaps because the strength of the expectation is lost once specific and valid information is known is a subject.  The reverse understanding of this finding, however, is most important.  An educator doesn’t have to know about a student’s abilities or past scores to have a positive expectation towards them, thus, to have a positive effect on them (Madon et al., 2001).  
The information is impossible to ignore.  A simple expectation that a student will do well does in fact have a positively correlated effect in the student’s actual and perceived performance.  A real life example of how this Pygmalion Effect can be put to use came from a professor by the name of Dr. Mark Fishman.  In giving advice to a new professor, and what he used in the classroom himself in order to inspire students to learn and insure the student’s success, Dr Fishman gave three statements:

“You’re brilliant.”

“I like you.”

“Everything will be okay.”

Dr. Fishman’s first statement was given to reinforce the student.  This sets up the Pygmalion Effect, the high expectancy of positive performance.  As is true with all Pygmalion Effect expectations, this statement must not merely be said, but believed by the educator.  It is not enough to say it, if it is shallow and meaningless.  The lack of faith in the statement may cancel the positive effect it would have on the student.

Second, the educator must show affection for the student: “I like you.”  This act builds trust which is extremely important in a superior-subordinate relationship, according to Lobuts and Pennewill (1984).  The second statement also reinforces a belief that the professor ‘isn’t just saying’ the first statement, the positive expectation, without meaning it.  The affection will also produce not only reinforce the trust, but is likely to also increase the bond between educator and student.  This will allow student expectations of not only themselves’ but of the educator to rise, improving the educator’s overall experience as well (Zanna et al., 1975).

Lastly, the professor must reassure the student and themselves, because the positive expectancies of the statements prior point towards success.  Even with positive expectations success is never easy.  If the student feels too much anxiety over the expectations, the Pygmalion Effect is lost.  If their own expectations are high along with a professor’s expectations adding on top, then it may be too overwhelming for the student to feel they can handle (Jamieson et al., 1987).  The collective group of statements not only reinforces, shows affection towards, and reassures the student, but it also solidifies the ideas and expectations in the educator’s mind, creating both the Pygmalion and Galatea Effects.
The evidence found by social psychologists can be ignored no longer.  When preparing professionals for positions in education it is essential that the Pygmalion Effect be explained to the fullest of its implications.  In Shaw’s play one of the lines spoken by the Galatea character, Eliza Doolittle, says it clearly: “I shall always be a flower girl to Professor Higgins because he always treats me as a flower girl and always will; but I know I can be a lady to you because you always treat me as a lady and always will” (Shaw, 1913).  If you treat the student as a failure or as just average, then they will be just that.  If you believe that a student is exceptional and has the potential to be and do extraordinary things, then the student will be exceptional and will succeed.  Changing the attitude of the educator will change the atmosphere of the class, providing an environment for mutual respect.  Imagine the difference this new pedagogy would make in a classroom.  Imagine the difference it would make in our education system.  Imagine the difference it would make in our next generation.  Imagine the difference you could make in our world.
Work Cited

· Daido, K. & Itoh, H. (2005). The Pygmalion effect: An agency model with reference dependent preferences.  CESifo Working Paper, 1444, 2-23 [Technical Report]
· Jamieson, D.W., Lydon, J.E., Stewart, G., & Zanna, M.P. (1987). Pygmalion revisited: New evidence for student expectancy effects in the classroom. Journal of Educational Psychology, 79(4), 461-466.

· Kierein, N.M. & Gold, M.A. (2000). Pygmalion in work organizations: a meta-analysis.  Journal of Organizational Behavior, 21, 913-928.
· Lobuts, J.F. & Pennewill, C.L. (1984). Do we dare restructure the classroom environment? Journal of Creative Behavior, 18(4), 237-46.

· Madon, S. et al. (2001). Am I as you see me or do you see me as I am? Self-fulfilling prophecies and self-verification. Personality and Social Psychology Bulletin, 27(9), 1214-1224.
· Rosenthal & Jacobson (1968). Pygmalion in the classroom: Teacher expectations and pupil’s intellectual development.  The Urban Review, 3(1), 16-20.

· Zanna, M. (1975). Pygmalion and Galatea: The interactive effect of teacher and student experiences. Journal of Experimental Social Psychology, 11(3), 279-87.
